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Abstract

A critical challenge that faces post-modern societyo attain full
employment and sustain economic growth in the d¢lebanomy. The future
of Malaysia’s competitiveness depends on the kndgdeand skills of its
workforce. With the advent of K-economy and gladetion, the need for a
strong human capital has never been so criticaterdture has shown that
several Asia Pacific countries, including Malaydiave spent relatively low
percentage of their GDP on ICT infrastructure ad@dRAs a result, there is a
low percentage of skilled and knowledge workers wgtkers) in the
population such as the scientists, engineers amdpecialists. In addition, the
level of innovative R&D is also low among these mies which resulted in
few numbers of technopreneurs and entreprenewgthdf, the percentage of
graduates who are unable to secure proper jobsl goskallenge to the nation.
Thus, the education and training system has to iggedf to meet the demands
of the new economy. The purpose of this study wasxamine critically the
educational experience of students in a higheniegrinstitution in terms of
their educational readiness to meet and adaptegénradigm shift brought
about by globalisation and the K-economy.
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INTRODUCTION

In the wake of globalisation and with the counttsiving towards attaining
industrial nation status, it is inevitable that lgdia faces many challenges. The move
to shift its economic activities, from productiomdaexports of primary commodities to
manufacturing, and currently on more capital-inke®s high-technology and
knowledge-based industries, has resulted in a tsnalc transformation of the
Malaysian economy. The development of the Multime®uper Corridor (MSC) has
provided opportunities for increased applicationd aimtegration of advanced
information and communication technologies intoremmuic operations. This is in line
with the shift to the knowledge society in devadgountries. In fact, knowledge is
becoming an increasingly important factor of pradut more important, some
analysts would argue, than land, labour and cafitalcker, 1989). What this implies
is that the knowledge worker is very much in demdndhe Malaysian context, the
restructuring of the economy has led to a changedrdemand and supply of human
resource needs and this has become a critical. idsube demand for professional and
skilled workers increase, there is a correspondihgrtage in the supply of such
workers. Through the education and training systeamious policies and strategies
have been implemented to ensure an increasing ysugfpkeducated, skilled and
innovative labour force in line with one of the kibyusts of the Ninth Malaysia Plan
— development of Human Capital (Government of Makay2006).

Malaysia with an estimated per capita GNP of US0®,85 a major socio
economic force in the Asia Pacific region. Traditdly, the economy of Malaysia was
based on its natural resources. During the 198%sever, the government recognised
the need for a balance between resource-basedeahdology-based industries and
started to focus on technology and industry. In1198e nation’s Vision 2020 was
launched (Mohamad, 1991). The Vision 2020 is &8 plan to “push” Malaysia to
obtain developed nation status by the year 2020.

Education in Malaysia has developed along the dbrithodel (Musa, 2003).
Bahasa Malaysia is the medium of instruction angligh is taught as a second
language. Students spend six years in primary $dbowed by six more years in
secondary and high school. Tertiary education tde/#tne first degree takes from three
to six years depending on the discipline. Educatfoseen as the means by which
national goals can be achieved. With the increasimphasis on the importance of
education, there is a growing awareness among goent, non-government
organisations and private sector of the importantelifelong education. As a
developing country, Malaysia grapples with the tadkbuilding its economies to
achieve sustainable development and to improveuladity of life of its people. There
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is a growing recognition that the education of gopulation is essential to sustain
economic growth and development (Azman & Ahmad,6308s a country that has

developed tremendously for the past two decadesydia has become an example
and is often cited by economic analysts and dewedoypal planners as a model of a
developing country. To become fully developedomatiMalaysia needs a labour force
that is well educated, dynamic and skilled (MustaghMohd Salleh, 2007).

Like any developing countries, the focus on edocain Malaysia has shifted
from policy concern to the economy and employmekentan & Ahmad, 2006).
Essentially, according to Tennant and Morris (20@tl)ication in developing countries
has evolved around two axes: emphasis on life-leaming and employability. Thus,
the idea of enhancing human capital and the cothmatess by knowledge-skills
acquisition has gained ground with legislators,ifess and educational leaders. In
Malaysia, the government, private and non-goverrroeganisations have taken note
of the societal and technological changes and filberéhave recognised the critical
need for education and training (Government of Msils 2006). In addition, there
has been a renewed interest in education as aledbicaddressing national priorities
as indicated in the Ninth Malaysia Plan (2006 —®04uch as the formation of
adaptable, flexible and multi-skilled workers, ttreation of harmonious multicultural
society and the promotion and awareness of civicatibn, health, indigenous rights
and the environment (Government of Malaysia, 2006).

Notwithstanding the measures to augment the avéfjalof trained and
skilled labour, it is important to assess the impdaylobalisation and the K-economy
on the education system. To what extent has theatidnal experience provided for in
the university curriculum relevant to meet the dedsaof the labour market? Are the
knowledge and skills sufficient to prepare the pti& workers for the challenges and
needs of globalisation and K-economy? For thatenatio the students understand the
concept of globalisation and K-economy and feeifident in facing the entailed
needs and challenges? This article is an initildnapt to assess the educational
readiness of final year university students to tmtbe needs and challenges of
globalisation and K-economy.

GLOBALISATION AND K-ECONOMY

The term “globalisation” has many definitions. lact, there is no precise
definition and its usage depends on the contexs itised (Khonder, 1997). For
instance, Albrow (1990) refers globalisation as &lb those processes by which
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peoples of the world are incorporated into a singt&ld society, global society”.
Robertson (1992) refers globalization as “the casgpion of the world” as well as “the
intensification of consciousness of the world aswhole”. In another context,
globalization is “about the monumental structutemges occurring in the processes of
production and distribution in the global economy”
(http://mvww.unesco.org/webworld/infoethics). Frahese definitions have emerged

popular terms like “the global village”, “bordertesvorld”, “shrinking world” and
“the invisible continent” (Ohmae, 2000).

Globalization can be defined in many ways and angle definition is the
expansion of economic activities across politicauidaries of nation states. It is a
process of deepening economic integration, inangagconomic openness and
growing economic interdependence between countiesthe world economy
(Govindan 2000). It is not only openness in terrhérade, financial and investment
flows but also flow of ideas, technology, service¥prmation and people across
national boundaries. All these undoubtedly bringoubwider opportunities for
developing countries. The concern is that Malagsid other developing countries are
being forced too quickly into the open and integdatvorld when they are still trying
to stabilise internally. Developing countries witly benefit from globalisation when
their economy is stable that is in terms of itseeraf inflation, debt ratios, rate of
interests and financial deficits. Other aspecth sag rate of unemployment, income
distribution, poverty and social stability that as#ill widespread in developing
countries are not taken into account. While devielpountries are striving to solve
these problems, developed nations are dictating g¢hebalization process.
Globalization seeks to achieve economic growth, tootsolve outstanding social
problems such as unemployment, poverty and incastetaition (Govindan 2000).

The advent of globalisation together with the imasiag applications of
information and communications technology (ICT) éaprofound impact on the
emergence of the K-economy, an economy where ptiviyicgains is achieved
through knowledge-driven industries. In this resp# is thus vital that our graduates
are prepared with the necessary knowledge, skillstenining as well as the “mental
readiness” in terms of proper attitudes and behasgido ascertain the survival and
continuance of the country’s standing in globalrexuy.

STATEMENT OF THE PROBLEM

Today’s advancement in technology and communicatias taken away the
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geographical boundaries separating all nationdhénworld. In fact, every nation is

dependent on one another, as indicated by the edonecession in 1997 and 1998.
Globalization has resulted in internal changes enthe production of goods and
services. Apart from that, the global distributmiwork, power, market, currency, and
information has changed (Othman 2000). Althougls tisi considered progress or
development, it is only putting the dominant nasiar the developed nations at an
advantage. For instance, in theory, globalizatifiers wide opportunities for trade and
investment for developing nations like Malaysia.wéwer, given the uneven playing
field, globalization appears to benefit a few a¢ thxpense of many. Unfettered
competition may marginalize local firms, banks asttier enterprises. Pressure to
compete requires developing countries like Malaysiaaise their productivity and

efficiency (Govindan 2000). As a result, continueffert need be taken by developing
countries to ensure that they are producing a géper that can survive in a

competitive world.

To survive, the present workforce has to have ate@d/alue apart from the
knowledge, skill or expertise they have gatheredubh education. The future workers
need to be efficient, productive, and innovative citer for the demands of the
competitive, globalised world. They too must beeabd keep up with the rapid
expansion of knowledge. Another important aspeat ¢an add value to our graduates
is the mastery of foreign language. Since all kragk including new knowledge is
gathered, developed and disseminated through Igegua both linguists and
economists believe that language competency andncmicative skills are important
particularly in the education and training of humessource. In fact, language
competency is an added value for the workforcehim éra of industrialisation and
globalisation (Rashid 1993).

Literature has shown that several Asia Pacific taes have spent relatively
low percentage of their GDP on ICT infrastructured eR&D (World Competitive
Yearbook, 2001). As a result, there is a low petage of skilled and knowledge-
workers (K-workers) in the population such as tlhgerdists, engineers and ICT
specialists. In addition, the level of innovativ&Ris also low among these countries

which resulted in few numbers of technopreneursartcepreneurs (Reynolds et. al.,
2002).

HOLISTIC DEVELOPMENT

Students come in with multifaceted intelligence.iM/ISternberg (1985, 1988,
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1997) suggests three broad categories; namely tarad)ypractical and creative,
Gardner (1991, 1993, 1997 — cited in Tomlinson 198&®poses eight intelligences:
verbal-linguistic, logical-mathematical, visual-§ph bodily-kinesthetic, musical-
rhythmic, interpersonal, intrapersonal and natstiali All these indicate that students
differ in terms of their thinking, learning and atwity although they are of the same
age. The second reason for differentiating teaclsisgudents’ need for learning which
is very much related to their background knowledd® learning must be meaningful
to the learners according to the constructivisbitheBrain research has shown that the
brains respond by connecting parts to whole, bgtired new information to the
existing framework. In fact, it responds more dffeely and efficiently to something
that carries deep and personal meaning, somethiag i$ life-shaping, relevant,
important, or taps into emotions (Tomlinson 19999r instance, students’ culture,
background knowledge, and experience will determihether or not what is learnt is
meaningful or necessary for them. Hence, teachwrsld understand these differences
to enhance learning. The third reason for diffdegimy is based on the findings that
individuals learn best when they are in a contbat provides a moderate challenge
(Csikszentmihalyi, Rathunde, & Whalen 1993; Howa@®4; Jensen 1998). When a
task is too difficult, students may feel apprehendbo try it and thus be discouraged.
When it is too simple, students will not feel ckalljed to attempt it. Teachers have to
set tasks that are neither too difficult nor taole.

Malaysian National Philosophy of Education stresse$olistic development
including physical, mental, spiritual and emotiondbmains. Regarding the
relationship between cognition and emotion, there growing understanding based on
the neuroscience research that cognition and enwtoe interwoven in mental life
especially in complex decision-making, self-awassneself-regulation, motivation,
empathy and social interaction (Davidson 2001; Gale 1995). Studies abound that
show individuals with high emotional intelligenceake use of their emotions to guide
them in their thinking and behaviors (Bar-On 1988ierniss 2000; Weisinger 1998).
They are able to relate to others with compassiod empathy, and have well-
developed social skills. Rosenthal and his colleagat Harvard discovered over three
decades ago that people who were better at idergifgnd accommodating others’
emotions were more successful in their work as a®lih their social lives (Rosenthal,
1977).

CONCEPTUAL FRAMEWORK

The theoretical framework for this study was basadhe theory of Human
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Capital (Schultz, 1961, 1963). Education and itnginhave been the subject of
considerable research and analysis from many istgplinary perspectives (Giroux,

1991). Historians and sociologists have studiegl #volution of the traditional

education and training since the Middle Ages whppranticeship was the primary
method of education, through the growth of mercteand craft guilds, to the present
career education and school-to-work systems (Bartt®67, 1976; Bowman, 1990;
Grubb & Lazerson, 1974; Pautler, 1994; Roberts,7)1.9%conomists have studied the
costs and benefits of various kinds of educatiod &aining systems, such as pre-
employment training and on-the-job training (Blau®72; Carnoy, 1995; Metcalf,

1985; Tsang, 1997).

Other studies have focused on the effects of tdobital changes on
employment (Adler, 1992; Cyert & Mowery, 1988; FHiyn1988; Hirschhorn, 1984;
Rumberger, 1984, 1995; Spenner, 1988, 1995). triduspsychologists have
investigated the processes of learning on employmeb satisfaction, and work
behaviors (Furnham, 1997; Landy, 1989; Lundberg &vBell, 1993; Muchinsky,
1997). Further, educators and policy analysts Hmen involved in developmental
work and conducted needs analysis and evaluatialiest on issues associated with the
effectiveness and efficiency of education and ingn(Barnow, 1986; Cantor, 1984;
Greenan, 1991; Jacobs & Bragg, 1994; Wentling &dgee 1989). The focus in this
study, however, is on human capital development igmdelationship to economic
development (globalization).

According to Schultz (1963), human capital theosws the role of education
as an investment in human capital for achievingadand economic progress. He
wrote:

“... the proposition that people enhance their
capabilities as producers and as consumers by tingem
themselves and that schooling is the largest invest in
human capital. This proposition implies that most tioe
economic capabilities of people are not given ghhor at the
time when children enter upon their schooling. Séhe
acquired capabilities are anything but trivial. eyhare of a
maghnitude to alter radically the usual measureth@famount
of savings and of capital formation that is takpigce. They
also alter the structure of wages and salariestendmount of
earnings from work relative to the amount of incofrem
property. There are long-standing puzzles abooh@wic
growth, changes in the structure of wages and isalaand
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changes in the personal distribution of income tteat be
substantially resolved by taking account of investinin
human capital.” (Schultz, 1963, pp. X - xi).

Schultz (1963) argues that since schooling incedise future earning of a
student and the productive capacity of labouhdudd be considered as an investment
in human capital. He presents three reasons wionossic growth can best be
explained by enlarging the concept of capital fdiamato include human rather than
mere physical factors. First, the United Statea isation whose economic growth is
the result of investment not only in physical cakibut equally in education, which
has contributed to human capital formation. Sebgride wage structures and salaries
operating in many countries can be explained byethgational requirements for the
occupation. Thirdly, the decline in wage gap is awdly the result of curtailing private
ownership, but it is related to the attainmentaiition.

Becker (1964) asserts that the theory of humantalapiovides a basis for
understanding the choices of skills acquisition #me consequences for the choices
made by workers and training providers. The appticaof human capital theory in
cost-benefit analyses of investments in human ressu provides a basis for
determining a worker’'s wage and a firm’s produdyivHarbison (1973) highlights the
importance of human capital development in whicé itdividual’s knowledge and
skills are applied to the production of goods ardering of services in an economy.
The human capital approach also ascribes priavitpaximising skills and knowledge
through education and training followed by the efifee utilisation of the investment
through the creation of jobs. The results may keaan increase in economic growth,
enhanced living standards, and more equitableildigion of income.

According to La Belle (1986), the human capital elodiews an economic
role of education in which individuals pursue thecessary knowledge and skills in
order to manage the various aspects of economyoafadilitate its growth through the
use of modern technology. In both industrial aegtedloping countries, higher levels
of education increase the chances that an indilidiliabe employed and will receive
additional training. Further, firms seem to pravishore training to employees with a
higher educational level (Benson, 1966; Bishop, 2198i, 1983). Therefore,
educational level appears to influence employee®ldpment within the firm (Hill,
1989).

The public views the relationship between schoolargl employment as
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important. The Gallup poll (1984) of the publi@situde toward the public school
system in the United States found that 54 percktiteorespondents viewed education
primarily as a means to economic success. Econsaticess for most people depends
on securing and maintaining gainful employment. dadion and training, whether
formal or non-formal, is viewed as an investmersttban yield social and private
returns through increased skills and knowledgeefmnomic development and social
progress. According to Hicks (1995), social retutmseducation differ from private
returns. The social gains are usually measurepretax income, while the private
gains are net income. In summary, education aaithitig appear to be the most
important investments in human capital.

PURPOSE OF THE STUDY

The purpose of the study was to identify the edanat readiness of final year
undergraduate university students to meet the namdschallenges of globalisation
and K-economy. Specifically, the research questiamclude: (1) What is the
respondent’s definition of globalisation?; (2) Wimathe respondent’s definition of K-
economy?; (3) What are the attributes of K-worke(d} What are the respondents’
preparation for K-economy?; (5) To what extent ltlas university prepared the
respondents for globalisation and K-economy?; (6)tie respondents feel confident
in facing the entailed needs and challenges obalisation and K-economy?

METHODOLOGY

Research, in its most basic form, involves the wdigon of certain
phenomena. This study utilised a survey resedBcinvey research is designed to
examine characteristics of a sample or populationpeescribed variables and is
dependent on instrumentation for observation andsorement (Gall, Borg, & Gall,
1996). However, survey research cannot infer candeeffect relationship. The focus
of this study was to determine the educational iremd of final year university
students to meet the needs and challenges of glabah and K-economy. The
population included final year undergraduate sttelahone of the public universities
in Malaysia. A random sample of 60 students fram faculties was selected, i.e., 30
students from Business Administration Faculty arid sBudents from Engineering
Faculty. Since this was a preliminary study, allBnaumber of sample was selected.
These two faculties were purposely selected becdusdb fields (Business and
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Engineering) are important in the era of globaiaand K-economy.

The K-Economy Surveywas constructed to measure the knowledge,
perceptions and attitudes of final year undergrelstudents regarding globalisation
and K-economy. The instrument's items, format @mdcedure were derived and
constructed based on the study’s research questiodsalso the existing research
studies and literature related to globalisatiod Ereconomy. The first section of the
survey contained a purpose statement, directions, was designed to collect
demographic information which included gender, &ftyy language competency, and
CGPA. The second section consisted of directioth @pen-ended items to obtain
information regarding respondent’'s knowledge, paioes, and attitudes towards
globalisation and K-economy.

Survey construction technigues and guidelines asriteed by Gall, Borg, and
Gall (1996) were followed in the development of thetrument. The items were
generated based on the research questions pasitédsf study. The instrument items,
format, and procedures were constructed based dsiingx research studies and
literature related to globalisation and K-economgducation and training,
employability, and current trends in educationve3al drafts of the instrument were
reviewed by a panel of experts in the field. Riewis were made based on their
comments and recommendations. The instrument \gas pllot-tested on a small
group of the target respondents. The validatetiument was administered to the 60
respondents. A total of 58 usable questionnaim®weturned which constituted 97%
response rate. The data were coded and analyzed descriptive statistics. The
open-ended items were qualitatively analyzed andmgd into emerging categories.

RESULTS

The purpose of the study was to identify the edanat readiness of final year
university students to meet the needs and chaleafyglobalisation and K-economy.
The data were organized and analyzed around thg’sttesearch questions. Table 1
shows the demographic, language, and academianaf@n of the respondents. The
respondents were 38% males and 62% females. Afvoarthird (65%) of the
respondents were Malay and the rest were Non-Malayer half (59%) from
Engineeering and 41% from Business faculty. Abon-third of the respondents
(36%) said that they are very good in Malay Langubgt only 7% said that they are
very good in English. Very few (2%) of the respents have acquired a foreign
language (e.g., Arabic or Japanese) besides thénemdbngue. Most of the
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respondents (48%) were average in their CGPA (2.5D0).

Table 1. Demographic, Language and Academic Informition of the

Respondents
Items Frequency Percentage
(n=58) (%)
Gender: Male 22 38
Female 36 62
Ethnicity: Malay 38 65
Non-Malay 20 35
Faculty:  Engineering 34 59
Business 24 41
Language Proficiency:
Malay: Very good 21 36
Good 32 55
Average 5 9
English: ~ Very Good 4 7
Good 28 48
Average 24 41
Poor 2 4
Foreign Languages
Arabic: Average 1 2
Japanese: Poor 1 2
CGPA: Excellent (3.50 — 4.00) 2 4
Good (3.01 - 3.50) 20 34
Average (2.51 — 3.00) 28 48
Poor (2.00 — 2.50) 8 14

What is the respondent’s definition of globalisatio?

Majority of respondents defined globalisation alsocaderless world followed
by less restriction in world trade and widespread af IT. Business students seem to
apply their economic knowledge by defining globetiisn with economic term such as
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"less restriction in the world trade". They mawédearnt about WTO and other
"open-market" trade agreements. Some respondes biven quite interesting
responses such as dominance of rich countriestbegooor ones, interdependence of
economies, and high mobility of workers. All thesesponses are somewhat related to
the concept of globalisation as given by the expertthe literature. This means that
most of the respondents have some ideas about liglten even though not
comprehensive. But still, a number of respondeatdd not define the term. Table 2
illustrates the respondents’ understanding of @jiehtion.

Table 2: The respondents’ definitions of globaliszon

Frequency

What is globalisation? Engineering Business Total
(i)  Borderless world/shrinking world 17 17 34
(i)  Less restriction in world trade (open market) 7 15 22
(iif)  Widespread use of IT 6 3 9
(iv) Dominance of advanced countries 2 2 4
(v) Emergence of world global culture 1 2 3
(vi) Interdependence of economies 2 0 2
(vii) High mobility of workers 1 0 1
(viii) Don’t know 3 2 5

What is the respondent’s definition of K-economy?

Table 3 shows the students' knowledge about “K-eenri. Majority of the
respondents provides rather simplistic definitiengsh as knowledge-based economy
followed by knowledge in IT. Only a small numbdrrespondents provides more
elaborate definitions such as investment in humapital and innovation and
creativity. This implies that the students are endamiliar with the term
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"globalisation” than the concept of "K-economy".n8orespondents, especially from
the Faculty of Engineering, perceive both globdélisaand K-economy relate strongly
with IT. The data also show that a number of iBegring students who do not know
the meaning of K-economy.

Table 3: The respondents’ definitions of K-economy

Frequency
Definition of K-economy Engineering Business Total

0] Knowledge-based 17 17 34
economy

(ii) Knowledge in IT 7 4 11

(i) Knowledge to improve 3 2 5
economy

(iv) Investment in human 1 3 4
capital

v) Knowledge is more 1 1 2
important than other factors

(vi) Innovation and creativity 1 0 1

(vii) Don’t know 5 0 5

What are the attributes of K-workers?

When asked about the attributes of K-workers, #spondents gave varied
responses that could be categorised into 13 cagsgdrom knowledgable in IT,
hardworking, good communication skills, risk-takitogystrong religious belief. Table
4 illustrates the attributes of K-workers as paredi by undergraduate students in
Engineering and Business Faculties. Most seniatestts agree that knowledge in IT
is vital for K-workers. From literature, a commeaharacterization of K-worker is
someone with tertiary education. The data show thspondents also cited highly
educated and trained as one of the attributeswbKcers.
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Table 4: Attributes of K-workers

Frequency

Attributes of K-workers Engineering Business Total

(i) Knowledgeable in IT 20 15 35

(ii) Knowledgeable in current 20 15 35
issues

(iii) Dynamic personal 14 12 26
attributes: Hardworking, discipline,
competitive

(iv) Highly educated and 7 10 17
trained

(v) Good communication 7 2 9
skills (proficiency in English)

(vi) Open-minded and wide 8 1 9
world view

(vii) Proactive in self 5 4 9
development and acquisition of knowledge

(viii)  Risk taking 5 2 7

(ix) Decisive 5 2 7

(X) Ready to accept changes 4 2 6
and challenges

(xi) Independent 2 2 4

(xii) Apply theory into practice 2 2 4

(xiii)  Strong religious belief 1 0 1

What are their preparation for K-economy?

Table 5 illustrates the students' preparation feeddnomy. Respondents
perceived that one should keep abreast on curgssaes, possess IT knowledge, have
mental readiness and communication skills in orttercompete in K-economy
environment. This implies that future universitsaguates should not only good in
their technical specialty but must also dmnnoisseulin generic issues such as world
economics and international relations. IT literagya must for university graduates.
The respondents even suggest a specific stratetgke IT courses before graduation.
Mental readiness is mentioned by the respondenta aestical factor. Therefore,
preparatory courses or programmes for graduatingseshould be developed as part
of the university curriculum. Communication skiflee also perceived essential by the
senior students— those who are proficient in several languages levedge over
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monolingual speakers in terms of employment andeargurospect. Other factors such
as open-minded, proactive, risk-taking, dynamias imdependent are also mentioned
by the respondents.

Table 5. Preparation for K-economy

Frequency
Preparation for K-economy Engineering Business Total

® Read widely on current 18 17 35
issues

(ii) To be concerned with 13 17 30
current issues

(iii) Familiarize use of 8 13 21
computer and IT

(iv) Take courses in IT 8 13 21

V) To have mental readiness 13 6 19
to accept challenges

(vi) Must be competitive and 8 4 12
creative

(vii) Positive attitude toward 8 2 10
learning new things

(viii)  Good communication 6 3 9
skills

(ix) Academic excellence 4 1 5

x) Efficient and discipline 2 0 2

To what extent has the university prepared the respndents for
globalization and K-economy?

Majority of the respondents (58%) claims that theversity provides the
students with insufficient or limited preparatianface globalisation and K-economy
(Table 6). No specific course is taught on howaite the challenges of the new era.
Thus, there is a need to evaluate the universityictlum so that it gears towards
managing globalisation and K-economy. Curriculuma guality instructors are two
most important elements of an effective human nesoulevelopment programme.
Curriculum needs to be reviewed (and revise if asagy) regularly especially the ICT
syllabus due to the rapid changing of technologgridus measures should be taken to
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improve the quality of instructors. Futher traiifor the instructors is needed so that
they are exposed to the latest teaching and assessachniques. The implementation
of the student-centred teaching and learning agpr@adeemed appropriate in order to
produce high quality human reources.

Table 6: The extent to which university prepares tk students for
globalisation and K-economy

To what extent has the university prepared you foglobalisation Total (%)
and K-economy?

Yes/Enough 13 (27%)
Limited/insufficient 28 (58%)
None 7(15%)

Do the respondents feel confident in facing the emied needs and
challenges of globalisation and K-economy?

Table 7 shows the confidence levels of the respuisde The respondents
(n=18) perceived that they do not have the confideto face globalisation and K-
economy especially in terms of lacking of relatggezience and relatively weak in IT.
A similar number of respondents (n=18) assert thay have a moderate level of
confidence and only a few claims that have confiderio face challenges of
globalisation and K-economy.

Table 7: Respondents’ confidence to face globalisah and K-economy

Do you feel the university education gives you coidience to face globalisation andTotal
K-economy?

Not at all
Not enough practical/work related experience
Weak in IT and software development

Moderate(eg., Depend on oneself)

Yes
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Social aspect only
Technology and computer related
Basic confident

IMPLICATIONS AND RECOMMENDATIONS

The purpose of the study was to investigate theathnal readiness of final
year university students to meet the needs andedggs of globalisation and K-
economy. The data revealed that most respondests awverage in their proficiency
of English language and very few of the resporglaatre acquired a foreign language
besides their mother tongue. Because of the bestenature of globalisation and a
high mobility of workers across national boundagrigsaduates who are proficient in
many languages will have an advantage in the eglobhlisation and K-economy.

Majority of respondents have a rather “simplistitd asuperficial” ideas of
globalisation and K-economy. Most respondentsneefiglobalization as borderless
world, less restriction in world trade, and widesgdl use of IT. Similarly, a majority
of the respondents provides rather simplistic deédims of K-economy such as
knowledge-based economy and knowledge in IT. , $ilite a number of respondents
who could not define the terms. Only a small numiferespondents provides more
elaborate definitions such as investment in humapital and innovation and
creativity.

Data revealed that the respondents provided battervers when asked about
the attributes of K-workers rather than the spedigfinitions of globalisation and K-
economy. The respondents gave varied responséscaliéd be categorized into
several categories from knowledgable in IT, hardivay, good communication skKills,
risk-taking to strong religious belief. Respondenlaim that to be a successful K-
workers, one should keep abreast on current ispgessess knowledge in IT, have
mental readiness and communication skills in orttercompete in K-economy,
globalised environment.

Mental readiness is cited by the respondents abtiee essential factors in
order to compete in globalised K-economy. This liegpthat special “finishing"
courses or programmes should be made for gradusginigr before they go out to the
world of work. Some universities such as Univetsgbangsaan Malaysia has special
programmes called "Finishing School Programme"” gl under Student
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Development Centre in order to prepare graduatindests in terms of grooming,
communication and interview skills.

The study also found that a number of respondédaits ¢hat the university did
not provide the senior students with adequate asckssary preparation to face
globalisation and K-economy. For example, no dmeaourse is taught on K-
economy and globalisation. Therefore, several aedents stated that they do not
have the confidence to face globalisation and Kaeowy especially in terms of
lacking of related experience and relatively weakT. So the students need further
relevant education and training. According to 8ad«Wircenski and Scott (1995), all
students must receive further education as welhféective and work-related skills
needed to succeed in the world of work. Witholgvant skills, youth will continue to
have difficulty finding and keeping full-time empiment with adequate salaries to
support themselves. Based on the limitations arsliltee of this study, several
recommendations are offered:

1. Invest in human capital. Intellectual capital Iee tcritical factor that will
determine the competitiveness of nations in theaddrglobalisation and K-
economy.

2. Equip all higher learning institutions with highesd Internet connections, and
multimedia PCs in sufficient numbers.

3. Make it compulsory for students to learn and befigimt in at least one
foreign language.

4. K-economy and globalisation courses should be diutced.

5. Besides the specific skills, generic and transferakills such as interpersonal,
communication, thinking, problem-solving, and resbaskills should be
incorporated in university education to enable gedes become effective
workers in global economy.

6. Introduce a more rigorous “Finishing School Progmeh to final year
students.

7. Integrate life-long learning concept across disogs.
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CONCLUSION

The purpose of this study was to examine critictilly educational experience
of students in a higher learning institution inmer of their educational readiness to
meet and adapt to the paradigm shift brought albyuglobalisation and the K-
economy. The future of Malaysia’s competitivenespahds on the knowledge and
skills of its workforce. With K-economy and glolsaltion, the need for a strong
human capital has never been so critical. Theraidveglobalisation together with the
increasing applications of information and commatians technology (ICT) have
profound impact on the emergence of the K-econanyeconomy where productivity
gains is achieved through knowledge-driven indestrn this respect, it is thus vital
that our graduates are prepared with the necessmwledge, skills and training as
well as the “mental readiness” in terms of propétugles and behaviours to ascertain
the survival and continuance of the country’s sitagdh global economy. Conceptual
framework of this study is based on human capitabty which states that investment
in human capital is critical to achieve social awnomic progress. The study found
that our final year university students are minisngrepared for the challenges posed
by globalisation and K-economy. Exposure aboutcthecepts of globalisation and K-
economy among university students are limited. Thhis study suggests several
recommendations include continuous investment imrmdmu capital and ICT,
multilingual requirement, and enhancing commun@atnd employability skills.
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