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DRAMA iLE GOSTERiI YONTEMLERI KULLANILARAK YAZDIRILAN OYKULERIN
KARSILASTIRILMASI
THE COMPARISON OF STORIES WRITTEN BY USING CREATIVE DRAMA AND
DEMONSTRATION METHODS
Belgin BAL INCEBACAK*

Oz

Anadili egitiminin amaci, 6grencilere dinledigini ve okudugunu anlayabilme ve anladigini s6z ve yaziyla anlatma gibi temel
dilsel beceriler kazandirmaktir . Arastirmada on-test ve son-test kontrol kiimeli deneysel tasarim kullanilacaktir. Deney kiimesinde 30,
kontrol kiimesinde 30 olmak tizere, toplam 60 6grenci ile calisilmistir. Deney tncesinde, tn-test olmak tizere, belirlenecek yonergeler
baglaminda katilimcilara 6ykii yazdirilmistir. Bu islemden sonra, uygulamalara gegilmis; deney grubuna drama yontemiyle, kontrol
grubuna da gosteri yontemiyle 12’ser ders saati ders islenmistir. Dersler bittiginde, yani deney sonrasinda, 6n-test sirasinda uygulanan
yonergeler, yeniden ve bire bir uygulanmis, 6grencilere, son-test olmak tizere, 6ykii yazdirilmistir. Arastirmada, arastirmaci tarafindan
gelistirilen olan “Oykii Degerlendirme Araci”, veri toplama araci olarak iglev iistlenmigtir. Verilerin ¢oztimlenmesinde t- testi
kullanilmustir.

Anahtar Kelimeler: Oykﬁ, Yaratic1 Drama, Gosteri, Hkégretim.

Abstract

The aim of teaching students their vernacular language is providing them with basic linguistic skills such as comprehending
what they listen or read, explaining what they understand in writing or verbally. In this research, pretest and posttest control group
experimental design has been used. We have worked with 60 students, in total. In this study, the participants were asked to write
stories within the context of directions as pretest during the pre-experiment phase. After this process, we went through the application
phase and instructed the experimental group 12 hours of course through drama method, and the control group 12 hours of course
through demonstration method. After the lessons were completed, in other words in the post-experiment phase, the directions applied
during the pretest were once again applied exactly in the same way and the students were asked to write a story as posttest. In this
study, "Story Evaluation Tool", developed by the researcher was used as the data collecting tool. Furthermore, t-test was used for
analyzing the data.
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I. INTRODUCTION

1.1. Problematic Situation

Vernacular language should be included in both language teaching, and all other xactivities of
learning. Students should conduct activities about language skills not only to pass their courses at school,
but also to use their vernacular more actively in their everyday life. Sever (2004) states that vernacular
teaching provides individuals with linguistic skills, which will enable them to communicate in a clear,
accurate, and effective manner, and also has primary goals such as improving and enhancing individuals'
ability to think, as well as contributing to the socialization processes. It is a necessity that we learn and use
our vernacular on an advanced level.

The studies about improving basic writing skills does not usually include the elementary school
level. One of the reasons why any activities for basic writing skills are not applied in elementary schools is
due to the fact that written essay exams have been replaced by multiple choice exams. The tests elementary
school students take under the process of Transition from Elementary to Middle School (TEOG) constitutes
of a major part of this situation. Looking at the workbooks of students, it can be seen that they usually
contain activities such as filling in blanks, matching, and multiple choice tests, which does not help
improving writing skills. As a result of multiple choice tests' replacing written essay tests, teachers do not
attach enough importance to the activities improving writing skills. The teachers who do not pay enough
importance to improving writing skills usually ask students to write an essay out of a proverb or idiom,
which does not contribute to the writing skills of students, but is an attempt that negatively affect the
attitudes of students towards writing.

Asilioglu (1993) explains writing skills as: a child firstly envisions what he/she perceives from the
outer world through his/her five sense organs, and then writes it down. Furthermore, he mentions that
perceiving the outer world through senses, being aware of the details, and envisioning those details could
enable students to reach originality in their written expressions. He also emphasizes the ultimate
significance of including one's own views, ideas, and imagination in achieving originality in written
expressions.

There are various methods, which can be used in teaching and training activities in Turkish courses.
Out of these methods, "demonstration" and '"creative drama" are the subjects of this research. Students are
left with audiovisual items in the demonstration method, where materials such as pictures, photographs,
and comics are used. In the demonstration method the students are enabled to obtain writing skills, and the
materials used in the method activate the imagination of students, help them develop their own ideas and
emotions, and allow them to percieve and convey the outer world.

Moreover, creative drama method is one of the most useful methods, especially in terms of
improving linguistics skills. When viewed from this point of view, it is possible to utter that writing skills
could be improved through creative drama method. The research carried out by Cebi (1996) supports this
view. '"In Turkish language teaching, improving children's linguistic skills such as listening, speaking,
reading, and writing could be promoted through creative drama method."

In education, drama is a powerful teaching method. This method "allows students to look at, and
evaluate themselves, produce relevant solutions to dramatic problems, and directs them into that way.
Cognitive, affective, and kinesthetic skills, which are included in many learning methods, are obtained
through participation in drama" (Adigtizel, 2012)."Creative drama enriches the quality of students'
experiences, and also enables students to realize what they aspire to be in their lives by disclosing artistic
awareness'" (Mc Caslin, 1990).

Field researchers defines animation of stories as "story drama" (Ozcan, 2004), and "drama based
story" (Uyar, 1995; ipek, 1998) in the literature. The stories, which are fictionalized through objects, words,
sentences, pictures, and photographs, are animated by using drama. Moreover, activities such as creating
stories by using association and extemporization, completing an unfinished story are also conducted.

1.2. Problem Clause

Is there a significant difference between the stories written by an elementary school fourth grade
student by using drama method and by using demonstration method?

1.3. Objective

The main objective of this study is to compare the stories written by students by using drama and
demonstration method to each other. Within the context of this objective, the problems to be asked and
investigated in this study are as follows:

1. Is there a significant difference between the scores of stories achieved from the control group by
pre-test application and the scores of stories achieved from the experimental group by pre-test application?
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2. Is there a significant difference between the scores of stories obtained from the control group by
pre-test and post-test applications?

3. Is there a significant difference between the scores of stories obtained from the experimental
group by pre-test and post-test applications?

4. Is there a significant difference between the scores of stories achieved from the control group by
post-test application and the scores of stories achieved from the experimental group by post-test application?

1.4. Significance

An individual's competence on the language he/she speaks determines his/her whole academic
success level. Thus, it is an indispensable necessity that the students improve their primary language skills
starting from elementary school. Just like other countries in the world, Turkey's primary aim in teaching
vernacular is to improve students' vernacular skills. However, the previous studies regarding teaching
Turkish indicate that the students are not where they are expected to be at comprehending what they read
and explaning what they understand in a written form.

It is of importance that in the studies concerning the objectives of language teaching, the method to
be used and its features be recognized to a great degree. Taking into account of the characteristics of an
elementary school fourth grade students' development, it is believed that demonstration and creative drama
methods constitute of an important place in the potential methods to be used.

This study contains plan examples for researchers who are interested in writing activities in the
literature, and teachers who conduct writing studies in elementary schools. We believe that it is possible to
improve the writing skill levels of students through these plans. In this study, we created writing plans,
which were fictionalized through creative drama and demonstration method and could be used in written
expression studies by teachers, furthermore we tried to eliminate the deficiencies in this field. Turkish course
is a skill course. These plan examples will provide students with long-lasting living experiences, in terms of
improving their writing skills. Our study possesses significance for both endearing the habit of writing and
improving creative thinking skills by writing stories.

2. METHODOLOGY

2.1. Research Model

In this research, pretest and posttest control group experimental design has been used. In this
research model, a special effort is not made to balance the participants by using impartial appointment
method, however, having participants with similar qualities is still paid attention to. In the researches
designed according to this model, a class is chosen as the experimental group while another one is chosen as
the control group through impartial appointment method, and pre-experiment and post-experiment
measurements are carried out on both groups (Karasar, 2009).

2.2. Population and Sample

This research has been conducted in the 4-E and 4-F classes of Fahretting Ulusoy Elementary School,
which is located in the Atakum District of the City of Samsun, in the I. semester of the academic year of 2014-
2015.

Convenience sampling method (Yildirim & Simsek, 2013), which is one of the purposive sampling
methods, was used while determining the study group in order to achieve proximity and easy access. In this
study, in which experimental design with pre-test and post-test control groups was used, 30 students in
experimental group and 30 students in control group participated, which equals to 60 students in total. Due
to the fact that one of the students were not able to participate in the activity, only 29 students in the
experimental group were evaluated while; the total of 30 students in the control group were taken into
evaluation.

2.3. Process

In this study, we highly paid attention to choosing participants with similar qualities. Full Test
Model with Pretest-Posttest Control Groups was found convenient as the experimental method. According
to this model, in the designed study a class is determined as the experimental group while another one is
chosen as the control group through impartial appointment method. In both groups, pre-experiment and
post-experiment measurements are carried out (Karasar, 2009). The most distinct characteristic of the
experimental method is the fact that it enables controlling. Because of this, its level of internal validity is high
in experimental researches. Researcher is an explorer who tries to find the cause and effect relation among
the events as much as possible. If the aim of this study is to reveal causes and effects, rather than functional
relations, it would be convenient to choose an experimental research method (Kaptan, 1993). In the pre-
experiment phase the participants were asked to write stories as pre-test, in the context of the determined
directions. After this process, we went through the application phase and instructed the experimental group
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8 hours of course through drama method, and the control group 8 hours of course through demonstration
method. After the lessons were completed, in other words in the post-experiment phase, the directions
applied during the pretest were once again applied exactly in the same way and the students were asked to
write a story as posttest.

Within the scope of the study, the students were promoted to write stories by using demonstration
and drama methods contributing to the improvement in the writing skills of the students. In the application
process, three schedules were determined from Cetin Oner's book titled Giilibik. Based on these three
schedules, we showed students films, comics, pictures and photographs in the application of demonstration
method and asked them to write stories by making use of these materials. In the group where drama method
was applied, the students were enabled to play a game towards creating a study by using the photographs
all together within the context of the directions. Afterwards, in the phase of creating a game through
brainstorming, the students were asked to animate the game they created by role playing and spontion
based on the story created by the other group. Before the discussion phase, the drama groups were
promoted to individually write stories inspired from the game they staged to each other by turns.

2.4. Data Collecting

In this research, "Story Evaluation Tool", which was created by benefitting from various studies
(Temizkan 2011, Aykag 2011, Susar 2009, Karasu 2009, Kaya Giiler 2008,), was used as the data collecting
tool.

The data collected from the stories written by the control and experimental groups as pre-test, and
the data collected from the stories written by the control group through demonstration method and from the
stories written by the experimental group through drama method were obtained thanks to the criteria of this
tool.

2.5. Data Analysis

T-test included in SPSS 17.0 package software was used for the data analysis.

3. FINDINGS AND INTERPRETATION

3.1. Findings of First Sub-Problem

First sub-problem: Is there a significant difference between the scores of stories achieved from the
control group by pre-test application and the scores of stories achieved from the experimental group by pre-
test application?

Table 1: The Scores of Stories Achieved from Control Group through Pre-test Application & The Scores of Stories Achieved
from Experimental Group through Pre-test Application

Test Group N X ss t p
. 50.3448 16.19 -
Pre-test Experimental 29 2439 ,021
Control 29 59.3103 11.23

Table 1 suggests that there is a significance level of 0.01 between the findings collected from the pre-
test results of the stories written by the experimental group and control group, which is not considered to be
a significant difference. However, it is observed that with the significance level of 0.05, there is a significant
difference between the findings collected from the pre-test results of the stories written by the experimental
group and control group.

3.2. Findings of Second Sub-Problem

Second sub-problem: Is there a significant difference between the scores of stories obtained from the
control group by pre-test and post-test applications?

Table 2: Scores of Stories Achieved from Control Group through Pre-test and Post-test Applications

Test Group N X ss t p
Pre-test Control 30 58.3333 1227 B ,000
Post-test 15423

Control 30 90.5000 7.69

Table 2 indicates that there is a significant difference with a significance level of 0.01 between the
findings obtained from the stories written by the control group as pre-test and post-test applications.

3.3. Findings of Third Sub-Problem

Third Sub-problem: Is there a significant difference between the scores of stories obtained from the
experimental group by pre-test and post-test applications?
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Table 3: Scores of Stories Achieved from Experimental Group through Pre-test and Post-test Applications

Test Group N X ss t p
Pre-test Experimental 29 50.3448 16.19 -15.403 ,000
Post-test Experimental 29 88.1034 10.03

Table 3 suggest there is a significant difference with a significance level of 0.01 between the findings
obtained from the stories written by the experimental group as pre-test and post-test applications.

3.4. Findings of Fourth Sub-Problem

Fourth sub-problem: Is there a significant difference between the scores of stories achieved from the
control group by post-test application and the scores of stories achieved from the experimental group by
post-test application?

Table 4: The Scores of Stories Obtained from Control Group through Post-test Application & The Scores of Stories Achieved
from Experimental Group through Post-test Application

Test Group N X ss t p
Post-test Experimental 29 88.1034 10.03 -,783 ,440
Post-test Control 29 90.1724 7.61

It can be seen in Table 4 that there is a significance level of 0.01 between the findings collected from
the post-test results of the stories written by the experimental group and control group, which is not
considered to be a significant difference. However, it is seen that with the significance level of 0.05, there is a
significant difference towards the control group, between the findings collected from the post-test results of
the stories written by the experimental group and control group.

The pre-test and post-test averages of the experimental group and the control group are as follows:

3.5. Findings of Five Sub-Problem
Table 5: Pre-test and Post-test Averages of Experimental Group and Control Group

Experimental Control
Test N X N X
Pre-test 29 50.3448 29 59.3103
Post-test 29 88.1034 29 90.1724

It can be seen from Table 5 that the pre-test averages of experimental group are 50.3448; while its
post-test averages are 88.1034, furthermore; the control group's pre-test averages are 59.3103, and post-test
averages are 90.1724. This situation indicates that the experimental group, which were enabled to write
stories through drama method, came a longer way than the control group, which were enabled to write
stories through demonstration method.

4.CONCLUSION

Teaching vernacular works towards enabling students to use their language skills in a more effective
manner. Students are to use these skills in every stage of their lives. Thus, teachers should also conduct
studies towards improving these skills.

Teachers should utilize from works of children's literature in order to improve primary language
skills. This is because, it is a known fact that the texts created for children's literature contribute to the
writing skills of students. Children's literature could be divided into two: Firstly, the texts written by authors
according to the child-relativity rule, secondly, the texts created by children by using their own imagination
and writing skills.

The conclusion of the study is that there is a significance level of 0.01 between the findings collected
from the post-test results of the stories written by the experimental group and control group, which is not
considered to be a significant difference. However, it can be observed that with the significance level of 0.05,
there is a significant difference towards the control group, between the findings collected from the post-test
results of the stories written by the experimental group and control group. On the other hand, the
experimental group's pre-test averages are 50.3448, and its pos-test averages are 88.1034 while, the control
group's pre-test averages are 59.3103 and its post-test averages are 90.1724. This situation indicates that the
experimental group, which were enabled to write stories through drama method, came a longer way than
the control group, which were enabled to write stories through demonstration method.

Writing by using creative drama method was effective in revealing the students' thoughts, of which
they had never spoken before. The results of this study support the results achieved from Maltepe's (2006)
study titled "The Evaluation of Writing Processes and Productions in Turkish Courses in terms of Creative
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Writing Approach". According to the study conducted by Maltepe (2006), creative writing studies have an
influence in enabling students to put out different and original ideas.

Turkish Teaching Program should be revised in order to make it more supportive towards
improving students' creativity and imagination. In lessons the activities, which could improve and bring out
students' creative thinking skills, should be given more place to (Kirmizi Susar, 2011:35).

In conclusion, writing is a process which requires active creativity, and thus using the right flocculus
in the human body extensively. Whereas in teaching traditional writing, planned writing and logical writing
take the most place. Therefore, it is a necessity that creative writing studies be considered to be an important
part of teaching writing, and various activities be conducted in order to improve creative writing skills. As
the students stated at the end of the interviews, creative drama applications should be effectively set into
work throughout these activities. Drama could be evaluated as a provoker activating creative thinking, as
supported by various studies (Ttirkel, 2013:7).

While drama is found entertaining and seems like a game to children; the writing process carried out
by using thedemonstration method, which does not require any psychomotor skills, is not considered to be
so enternatining as drama.

For creative drama activities, affordable settings can be prepared. Moreover, the creative drama
applications scarcely requires additional materials, is entertaining for students, makes the classroom setting
alive and dynamic, enables students to socialize, which makes it even more convenient for use.

5. SUGGESTIONS

This study was conducted in only one school and took a process of 4 weeks. More results regarding
improving the attitude towards writing could be obtained if more extensive and long standing studies were
carried out, in addition to the experimental study lasting for 4 weeks.

In this study, techniques including drama method and demonstration method were included.

Giving a place to other activities and methods besides the ones used in this study could prouduce
more effective results in positively changing students' attitudes.

Applying different writing methods could postively change students' attitudes towards writing by
promoting them to become more willing and interested in writing.
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