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Öz 
Bu araştırmanın amacı, akademisyenlerin Kitlesel Açık Çevrimiçi Dersleri (KAÇD) kullanımları ile demografik 

özellikleri arasındaki ilişkiyi incelemektir. Literatürdeki MOOC araştırmaları ağırlıklı olarak öğrencilerin tutum ve 
davranışları üzerinedir. Ancak, MOOC kullanıcılarının önemli bir bölümünü oluşturan eğitmenlerin tutum ve 
davranışlarına ilişkin çalışmalar daha azdır. Bu bağlamda, araştırma verileri 181 akademisyenden çevrimiçi bir anket 
aracılığıyla toplanmıştır. Araştırma sonucunda bazı fakültelerin (İktisadi ve İdari Bilimler, Fen ve Edebiyat, 
Mühendislik Fakültesi) akademisyenlerinin MOOC sağlayıcılarından daha fazla yararlandığı görülmüştür. Kadın 
akademisyenlerin KAÇD'lerden aldıkları sertifikalara iş hayatında daha çok değer verdiği tespit edilmiştir. Ayrıca 
kamu ve özel sektörde görev yapan akademisyenlerin KAÇD'leri aynı düzeyde kullanmaya önem verdiği 
belirlenmiştir. Daha genç ve kariyerlerinin ilk beş yılında olan akademisyenlerin KAÇD kullanımlarının daha yüksek 
olduğu sonucuna varılmıştır. 

Anahtar Kelimeler: KAÇD, Kitlesel Açık Çevrimiçi Ders, Akademisyenler, Uzaktan Öğrenme, E-Öğrenme, 
Teknoloji Kabul Modeli. 

 
Abstract 
The aim of this research is to examine the relationship between instructors’ use of Massive Open Online Courses 

(MOOCs) and their demographic characteristics. MOOC research in the literature is predominantly on students' 
attitudes and behaviors. However, there are fewer studies on instructors' attitudes and behaviors, which make up a 
significant portion of MOOC users. Therefore, the research data were collected from 181 instructors through an online 
questionnaire. As a result of the research, it was observed that the instructors of some faculties (Economics and 
Administrative Sciences, Science and Literature, Engineering Faculty) benefit more from MOOC providers. It has been 
determined that female instructors value the certificates earned from MOOCs more in business life. Moreover, it has 
been determined that instructors working at public and private sectors give importance to using MOOCs at the same 
level. It was also concluded that the MOOC utilization of instructors who are younger and in the first five years of their 
careers is higher.  
  Keywords: MOOC, Massive Open Online Course, Instructors, Distance Learning, E-Learning, Technology 
Acceptance Model. 
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            INTRODUCTION 
Globalization, rapid technological advances, and the internet have also affected the field of education 

and training and led to the development of new application environments. These technological advances 
brought the world away from the domination of traditional education and introduced them to different 
learning styles. The latest trend is on online environments such as distance learning and e-learning rather 
than face-to-face lessons (Abu-Shanab and Musleh, 2018, 62). One of the most popular of these 
environments is the Massive Open Online Courses (MOOCs) platforms. MOOCs can be defined as digital 
learning environments that enable huge numbers of students from all over the world to follow courses in 
any field of education. Instructors come from reputable universities and provide teaching through video 
and presentations. At the very same time, students enrolled in these courses have the opportunity to connect 
with a teacher and learner community of similar interests. When they complete the course, they are awarded 
a certificate (Conache et al., 2016, 5). Participants of MOOCs range from engineers to homemakers, from 
young students to older students (Nordin et al., 2017, 2). Service providers have a significant contribution to 
creating a structure where such diversity can be provided. 

Coursera.org, edx.org, canvas.net, udacity.com, open2study.com, iversity.com are the leading MOOC 
service providers. Many courses are offered in various fields such as arts, business and management, media 
and communication, computer science, biology and life sciences, mathematics, engineering, medicine, 
education, humanities, law, economics, food, and nutrition. Although mainly organized in English and 
French languages, some courses provide language support such as Russian, Chinese, Spanish, Portuguese, 
Turkish, and Japanese. Registration for these courses is free, and students can enroll as many of the courses 
as they would like to (Arya, 2017, 28). A typical MOOC course takes between 4 and 10 weeks. Participants 
usually spend two to six hours a week on lessons, but only a small group can be much more determined. 
The use of course materials is observed to be decreasing when participating in such courses. These 
published materials remain accessible after the course is closed. While those enrolled in the class can reach 
tens of thousands in number, those who complete and receive certificates are usually a few thousand at 
most (Haggard et al., 2013, 10). 

Although most of the MOOC providers originate from the USA, the demographic characteristics of the 
participants are international (Duru et al., 2019). Similarly, MOOC platforms are also similar in Turkey. 
Some of these platforms are Turkcell Academy (www.turkcellakademi.com), Universite Plus 
(www.universiteplus.com), AtademiX (www.atademix.com). At Turkcell Academy, 340 programs in 50 
categories are offered to the participants. Some of these programs are conducted in collaboration with global 
providers such as Coursera, MIT, Dale Carnegie Academy, and while some others are conducted in 
collaboration with leading universities in Turkey such as Istanbul University, Bilgi University as well as 
other various consulting firms. Those who complete the program with 70% success are entitled to receive a 
Certificate of Achievement. (Turkcell Akademi, 2020). On the Universiteplus platform, 45 different courses 
are offered in cooperation with Istanbul Technical University, Yeditepe University, and Boğaziçi University. 
Education languages are Turkish and English (Universite Plus, 2020). 

Another strong MOOC platform in Turkey is AtademiX. AtademiX is defined as Turkey's first 
enterprise application platform. This platform was established with the technical infrastructure of the 
Atatürk University Distance Education Application and Research Center (AUDEAR-ATAUZEM) and is also 
included in the European MOOC list. This platform first started its activities in 2014 with courses of 
Introduction to Ottoman Turkish, Introduction to Arabic, and Introduction to Biostatistics. At AtademiX, 
courses are taught over the internet thanks to various course materials, exercises or practices. Courses in the 
program are organized to support the efficient participation of students through lecture notes, presentations, 
interactive videos, discussion forums, assignments, and end of class projects. These lessons are open to 
every individual who would like to have a particularly new way of education (AtademiX, 2020). 

Instructors play a crucial role at MOOC platforms as both trainers and students. It is necessary to 
encourage instructors to be innovative in teaching by increasing their awareness of the implementation of 
MOOCs (Li, 2019, 53). In this context, it is vital to examine the factors related to the MOOC participation of 
the instructors. Although research on MOOC is gradually increasing, the number of research on instructors 
is small (Ross et al., 2014). Instructors are expected to be individuals who produce knowledge, are 
researchers, inquisitive, creative, can keep up with change and development, raise awareness of the society 
and benefit from technology (Akgün, 2017, 296). The teaching that changed in the twenty-first century has 
turned into a structure that requires educators to instill the use of technology resources in their lessons to 
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meet today's literacy needs (Batane and Ngwako, 2017, 48). 
The motivation of the instructors to participate in MOOCs varies. For example, according to the study 

of Aydemir et al. (2018); instructors participate in MOOCs because they like to learn new things, want to 
improve themselves in the subjects in the lesson, and the topics they are interested in giving by experts 
through universities. According to another study, instructors organize a MOOC course to guide intellectuals 
and curious adults to learn new skills, ensuring that they take courses from the best universities in a way to 
eliminate inequality in education (Evans and Myrick, 2015, 302). 

 
1. LITERATURE REVIEW AND HYPOTHESIS DEVELOPMENT 
The evolution of teaching methods and techniques has attracted attention as a transformation from the 

conventional face to face classroom method to digital technics. This transformation has led to the 
expectation that concepts such as distance education and e-learning, where online environments are at the 
forefront, will emerge instead of the traditional approach where students work at predetermined times and 
places (Saadatdoost et al., 2015).  Distance learning is a method that accelerates learning and knowledge 
transfer by combining the best aspects of traditional education with technology (Yeşil, 2017, 758). This type 
of learning includes the interaction of trainers and students within a certain distance, providing students 
with timely trainer feedback. Sending only learning materials to students or publishing them online is not 
considered distance learning. Instructors should also receive students' feedback (Tsai and Machado, 2002). 
E-learning, a form of distance learning has come to refer to all educational technologies that digitally 
support education and training in online or offline environments. (Annaraud and Singh, 2017, 83). 

Various theories allow explaining the concept of MOOC in enriched learning environments. One of 
these is the Technology Acceptance Model (TAM). The aim of the technology acceptance model is to 
assume that individuals have the choice of whether to adopt an innovation in the technological field and to 
understand the factors that affect the acceptance of new technologies in the social system (Aharony and 
Bar-Ilan, 2016, 147). Theory of Planned Behavior (TPB) (Ajzen et al., 1980), TAM explains the motivation of 
MOOC users by three factors. These factors are; perceived ease of use, attitude towards use and perceived 
usefulness. (Taherdoost, 2018, 962). How effectively technological resources are used for teaching and 
learning depends mainly on the level of technology acceptance of educators. The acceptance of technology 
by an individual refers to the desired level of using the designed technology. When instructors do not use 
technology as intended, the suitability of technology is not maximized (Teo, 2014, 128). 

Considering the current studies have been done regarding MOOCs, most research is done in the 
United States and Britain; it is seen that among these studies Turkey is one of the countries with the least 
contribution (Zhu et al., 2018). According to Çakıroğlu et al. (2019), generally ignored in the literature 
subjects is the viewpoint of instructors on distance learning as an outcome of the research conducted 
between 2009 and 2016. Therefore, this study is critical in terms of filling these gaps in the literature. 
Qualitative methods were mainly used in studies on teaching staff (Annamalai, 2019). 

In the literature, there are various researches on the MOOC participation of instructors (Soyemi et al., 
2018; Ghazali and Nordin, 2018; Coker, 2018; Blackmon, 2018). In the study of Guo and Reinecke (2014), the 
differences in age, education, and nationality of the students were tested.  According to Morris et al. (2015), 
stated that older students, who are not currently employed but have previous online experience and have a 
high level of education are more likely to complete their courses. Also, Pursel et al. (2016), investigated the 
use of MOOC with variables such as age, gender, educational background, and previous course 
participation. Study of Bayeck’s (2016), examined the relationship between demographic information 
(gender, location, educational level, and employment status) and motivation to attend the course when 
students enroll in a mass open online course and also attend classes in groups. The results show that the 
participation of women is higher than that of men, and the purpose of enrolling in courses is due to a 
friend. 

According to the research Singh and Nagwade (2018), the best MOOC providers preferred by students 
were open2study.com, coursera.org, and edx.org, respectively. When we look at the areas of MOOCs they 
attend, it is seen that men prefer physics and engineering (Neuböck and Kopp, 2015) courses more than 
women. Considering the aims of teaching staff to attend classes; It appears to consist of a variety of 
purposes, such as acquiring new information about the course are offered, expanding existing knowledge, 
gaining certification, developing their careers, being part of an online community, or meeting new people 
(Edinburgh; 2013; Hew and Cheung, 2014; Liu et al., 2014). In terms of the importance they attach to 
earning certificates, it is seen that the trends of MOOC users differ according to their education levels. For 
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example, according to the research of Guo and Reinecke (2014), 37% of the students who earn certificates 
are enrolled in the master's degree and 32% at the undergraduate level. It is anticipated that the importance 
given by faculty members to earn certificates may also differ. In this context, the hypotheses of the research 
are formed as follows: 

H1: There is a relationship between the ways participants’ access the courses and age of the MOOC user. 
H2:  There is a relationship between MOOC providers preferred by participants’ and the department they work 

in. 
H3: There is a relationship between the course providers preferred by the participants’ and their seniority. 
H4: There is a relationship between the participants' aims to attend the courses and their ages. 
H5: There is a relationship between the course areas of the participants’ and the department they work in. 
H6. There is a relationship between the importance given by the participants’ to earn a certificate from the 

courses and the type of school. 
H7: There is a relationship between the importance given by the participants’ to earn a certificate from the 

courses and the gender.   

 
            2. METHODOLOGY 

2.1 Instruments 
Researchers developed the data collection tool. Interviews with the literature and practitioners were 

used during the development of the questionnaire. To begin with, a pilot application was carried out to test 
the clarity of the statements in the survey, then the questionnaire was tested on 23 faculty members working 
in the fields of health, social, and science. As a result, a questionnaire consisting of 16 statements was 
developed. Eleven of the statements in the survey are multiple choices; 3 of them are of the type that can be 
marked more than one option, and 2 of them are of the five point-Likert scale. As Milligan and Littlejohn 
(2017) pointed out in their work, the motivation of the participants to participate in MOOCs is more than 
once. Accordingly, the relevant questions are prepared in the type in which more than one option can be 
marked. The data of the study were collected through an online survey between 06.01.2020-10.02.2020. 

 
2.2 Sample 
The sample of the research is composed of university instructors registered to the Council of Higher 

Education (YÖK-CoHE). MOOC research in the literature is predominantly on students’ attitudes and 
behaviors (Veletsianos and Shepherdson, 2016). However, there are fewer studies on instructors' attitudes 
and behaviors, which make up a significant portion of MOOC users. These studies in the literature are 
mostly on instructors' experiences of teaching on MOOC platforms (Hew and Cheung, 2014; Evans and 
Myrick, 2015). In this context, instructors were preferred in sample selection. The city of Istanbul, which 
constitutes the study's universe, was chosen due to its heterogeneity, which includes both foundation and 
state universities. Four hundred sixty-two of the instructors participated in the study. While determining the 
participants, a control question such as “Have you participated in such a course program over the internet 
before?” was asked at the beginning of the questionnaire, and the research was conducted with 181 people 
who answered “Yes.” 
 

2.3 Findings 
The data were analyzed using SPSS statistical software. Besides descriptive statistical analysis, chi-

square analysis was used for hypothesis testing. More than half of the respondents are male (53%), married 
(53,6), graduates of a public university (%56,9), and in the 21-29 age range (%34,8). The vast majority are 
research assistants (39,8%) and with 1-5 years of experience (%42). The highest attendance was from the 
Vocational School and Faculty of Engineering units (Table1). 
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Table 1. Demographic Characteristics 
 Frequency Percentage (%) 
Gender   
Female 85 47.0 
Male 96 53.0 
Age   
21-29 63 34.8 
30-38 60 33.1 
39-47 37 20.4 
48 and above 21 11.6 
Type of University   
Public 103 56.9 

Private 78 43.1 

Seniority   

Less than a year 28 15.5 

1-5 years 76 42.0 

6-10 years 29 16.0 

11-15 years 18 9.9 

16-20 years 13 7.2 

More than 20 years 17 9.4 

Department   

Vocational School  52 28.7 

Engineering 50 27.6 

Arts and Sciences 25 13.5 

Economics and Administrative Sciences  19 10.5 

Health Sciences 11 6.1 

Architecture 8 4.4 

Communication  6 3.3 

Education  3 1.7 

Other 7 3.9 

 
When the way instructors are informed about the courses, a large proportion (40.9%) appears to have 

discovered MOOCs during their research (Table.2).  
 

Table 2. Ways to Access to the Courses 
 Frequency Percentage (%) 
During my own research 74 40.9 
Via my friends 49 27.1 
Via Social media channels 34 18.8 
Through seminars, conferences, etc. 15 8.3 
Others  7 3.8 
Via my advisor 2 1.1 

 
Instructors provide access to MOOCs mostly through laptops (62.4%). Desktop computers (29.8%) are 

in second place. The most well-known MOOC provider is Coursera. Khan Academy follows it. The third 
place is Turkcell Academy. (Table.3). 
 

Table 3. Most Known MOOC Providers 
Country Frequency Percentage (%) 
Coursera 104 16.2 
Khan Academy 84 13.1 
Turkcell Akademi 69 10.7 
Edx 56 8.7 
Microsoft Açıkakademi 53 8.2 
Udemy 51 8.0 
MITx 49 7.6 
Codeacademy 39 6.1 
Udacity 34 5.3 
Lynda 17 2.6 
Academicearth 17 2.6 
Open2study 14 2.2 
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FutureLearn 14 2.2 
Universiteplus 7 1.1 
AtademiX 5 0.8 
Canvas Network 5 0.8 
Iversity 4 0.4 
Other 21 3.3 
Total* 643 100 

* Since more than one choice can be marked, the total number differs. 

 
More than half of the instructors have completed at least two (53.6%) MOOC courses. The instructor 

who completed one course (24.3%) was calculated as completing eight or more classes (14.9%) and five-
seven courses (7.2%) - looking at the fields of the lessons they attended, Big Data, C ++, MATLAB, etc. It is 
seen that the Computer Science field and Foreign Language courses that contain courses are shared. 
MOOCs follow these courses in Sociology, Psychology, and Mathematics and Engineering in the field of 
Social Sciences (Table.4).  

 
Table 4. Areas of the Attended Courses 

 Frequency Percentage (%) 
Computer Science 64 20.2 
Foreign language 64 20.2 
Social Sciences 52 16.4 
Science 46 14.5 
Personal development 34 10.7 
Academic Research 29 9.1 
Health Sciences 17 5.4 
Other 11 3.5 
Total* 317 100 

* Since more than one choice can be marked, the total number differs. 

 
Instructors participate in MOOCs mostly with the aim of obtaining new information about their fields 

(23,2%). This goal is followed by the objectives of contributing to their personal development and acquires 
knowledge in different areas (Table 5). 
 
Table 5 
Motives for Signing up to the Courses 

 Frequency Percentage (%) 
Getting new information about my field 126 23.2 
Contributing to my personal development 103 18.9 
To be able to obtain information in different fields 78 14.3 
Accessing related course materials 62 11.4 
Contributing to my career 60 11.0 
To have information in a short time 48 8.8 
To be certified 36 6.6 
To be able to receive education from successful 
universities abroad 

31 5.7 

Total* 544 100 
* Since more than one choice can be marked, the total number differs. 
 

According to most of the instructors (47.5%), it is not considered essential to earn certificates from 
courses — the percentage of people who think that being awarded a certificate is “important” and “very 
important” (31.5%). The level of those who answered neither important nor unimportant is (21%). The 
instructors found the courses they attended at a high rate (71.8%), “very useful” and “useful.” It has been 
determined as those who say that it has “not useful” and “not very useful” (7.8%) and neutral (20.4%). 

H1: There is a relationship between the ways participants’ access the courses and age of the MOOC user. 
The participants' access to the courses can be provided via desktop computers, laptops, and 

smartphones. To test the relationship between these access tools and age, chi-square analysis was 
performed, and the relationship was determined (p<.05). The H1 hypothesis was accepted. Mainly, it is 
seen that the participants in the 21-29 age group participate in these courses via a laptop. Despite the 
current gradual use of smartphones nowadays, it seems that they do not have much use in participating in 
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classes (Table 6) 
 
 
 

Table 6. Preferred digital communication tools to reach courses 
Age Desktop PC Laptop PC Smartphone Total 
21-29 17 44 2 63 
30-38 17 39 4 60 
39-47 15 17 2 34 
48-56+ 5 13 6 24 
Total 54 113 14 181 

Pearson Chi-Square= .013 
 

H2:  There is a relationship between MOOC providers preferred by participants’ and the department they work 
in. 

Chi-square analysis was used to test the relationship between MOOC providers and the department. 
As a result of the analysis, the relationship between three different MOOC providers (Coursera, Khan 
Academy, Turkcell Academy) and the departments using MOOC was determined (p<.05). The H2 
hypothesis was accepted. When the source of this relationship is analyzed, it is seen that it originates 
mainly from the faculty of engineering, science, vocational school, and Economics & Administrative 
sciences. No relationship has been detected between other MOOC providers and the units of the course 
takers (Table.7). 
 

Table 7. Preferred MOOC providers 
Department Coursera Khan Academy Turkcell Academy 

Economics & Administrative Sciences 12 8 9 
Science and Literature 16 15 7 
Engineering  39 30 11 
Architecture  3 3 1 
Communication  2 2 5 
Medicine & Health Sciences 2 1 3 
Vocational School 23 18 29 
Others  1 1 2 
Education  5 5 2 
Total* 103 83 69 
Pearson Chi-Square .001 .007 .005 

* Since more than one choice can be marked, the total number differs. 
 
H3: There is a relationship between the course providers preferred by the participants’ and their seniority. 

The relationship between Turkcell academy and Lynda, one of the MOOC providers, was determined 
by chi-square analysis (p <.05). Especially for academics for up to ten years, Turkcell Academy and five 
years of experience were preferred by Lynda (Table8). 
 

Table 8. Preferred course providers 
Seniority Turkcell Academy Lynda 
Less than a year 19 8 
1-5 year 21 5 
6-10 year 14 0 
11-15 year 7 1 
16-20 year 3 1 
More than 20 year 5 2 
Total 69 17 
Pearson Chi-Square .004 .005 

 
H4: There is a relationship between the participants' aims to attend the courses and their ages. 
The relationship between the participants' intention to attend the courses and their ages was examined 

by chi-square analysis, and the relationship between the variables was determined (p<.05). H4 hypothesis 
was accepted.  Especially in terms of contributing to the career, taking courses from a reputable university 
abroad, and gaining a certificate, it is seen that the instructors between the ages of 21 and 38 are the source 
of this relationship (Table 9). 
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Table 9. Purpose of the attendance 

Age Contribute to my career 
Take courses from successful 

universities abroad 
To earn a certificate 

21-29 46 16 19 
30-38 33 10 10 
39-47 20 4 5 
48-56+ 10 0 1 
Total 109 30 35 
Pearson Chi-Square .037 .031 .029 

 
H5: There is a relationship between the course areas of the participants’ and the department they work in. 
The relationship between the participants’ course areas and the unit studied was analyzed by chi-

square analysis, and the relationship between the variables was determined (p <.05). The H5 hypothesis 
was accepted. When the source of this relationship was examined; courses of science and computer science 
stand out of all courses among the instructors in engineering. The participants of the courses in the social 
sciences are the faculty of economics and administrative sciences, the vocational school, and instructors in 
the sciences. Also, the faculty of medicine, pharmacy, and vocational school attended health sciences 
courses. Foreign language courses are attended by vocational college, faculty of economics and 
administrative sciences, and instructors in the field of engineering (Table 10). 
 

Table 10. Areas of the attended courses 

Department 
Science (Physics, 

Chemistry, 
Mathematics…) 

Computer 
Sciences (Big 

data, C++, 
MATLAB...) 

Social 
Sciences 

(Business, 
Economy, 

Sociology...) 

Health Sciences 
(Medicine, 

Nutrition and 
dietetics, 
Fitness...) 

Foreign Language 
Learning (TOEFL, 

IELTS…) 

Economics & Administrative 
Sciences 

2 3 11 0 9 

Science and Literature 7 6 10 1 3 
Engineering  24 35 4 0 9 
Architecture  2 2 1 0 3 
Communication  1 0 4 0 1 
Medicine & Health sciences 3 0 2 8 3 
Vocational school 6 11 16 7 29 
Education  0 2 4 0 1 
Other  0 2 1 0 2 
Total 45 61 53 16 60 
Pearson Chi-Square .003 .000 .000 .000 .001 

 
H6. There is a relationship between the importance given by the participants’ to earn a certificate from the 

courses and the type of school. 
As a result of the Chi-square analysis, the importance given by the participants to gain certificates 

from the courses seems to be related to the type of work previously. Accordingly, instructors at public and 
private universities see almost the same level of importance (p <.05). The H6 hypothesis was accepted.   
 

Table 11. Importance of the earn a certificate 

University Type Not Important 
Slightly 

Important 
Moderately 
Important 

Important 
Very 

Important 
Total 

Public 42 14 15 20 12 103 
Private 19 11 23 20 5 78 
Total 61 25 38 40 17 181 

Pearson Chi-Square= .035 
 

H7: There is a relationship between the importance given by the participants’ to earn a certificate from the 
courses and the gender. 

There is a relationship between the gender of the MOOC user and the importance given to getting a 
certificate from the course. H7 hypothesis was accepted.  The research has revealed that certification is 
more important for females. As a reason, it can be thought that these certificates are given more value by 
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females in business life. (Table.12) 
 
 
 

Table 12. Importance of the earn a certificate 

Gender Not Important 
Slightly 

Important 
Moderately 
Important 

Important 
Very 

Important 
Total 

Female  28 9 15 27 6 85 
Male  33 16 23 13 11 96 
Total 61 25 38 40 17 181 

Pearson Chi-Square=.044 
 

            3. DISCUSSION AND CONCLUSION 
This research is a descriptive study conducted to determine instructors’ views on the MOOCs who 

work in Turkey. It is seen that the results of the research are sometimes differentiated from some studies in 
the literature. The use of MOOC courses that making e-learning platforms to global accessibility is low not 
only among students but also among instructors. In this direction, Zhong et al. (2017), were found that 27% of 
students had no knowledge of the concept of MOOC, and only 4% had attended a MOOC course. In our 
study, two-thirds of the instructors (61%) have not participated in any MOOC before. In this context, despite 
the increasing popularity across the world, in Turkey, it can be highly deducted that the awareness of MOOCs 
is considerably low. Among the tools used to access the courses, the most popular device was laptops. Despite 
being used extensively in Turkey, access to courses via smartphones, and the use of smartphones throughout 
the usage ratio was very low, as seen in similar studies (Cohen et al., 2019, 193). 

Considering the number of completed courses, it is seen that more than half of the participants 
accomplished at least two classes. Similarly, in a study involving 895 people from 94 different countries, one-
third of the participants completed at least two MOOC courses (Liu et al., 2019). With its 45 million users as of 
2019 (Class Central, 2020), Coursera maintains its leading position in our study as the pioneer MOOC 
platform, which is also preferred by instructors. Coursera and Khan Academy were mostly preferred by 
instructors working in engineering faculties. In general, instructors participate in MOOCs in order to obtain 
new information in their fields, contributing to their personal development and training from different 
disciplines other than their specialties. Especially, young instructors, who are at the beginning of their 
academic career, see these courses as a tool to contribute to their careers. Their motivation to participate is in 
line with previous research (Jais et al., 2019; Neuböck et al., 2015). Although the ability to earn certificates 
from courses brings success in MOOCs (Rai and Chunrao, 2016), it was observed that the majority of the 
instructors did not give much importance to be awarded certificates gained from MOOCs.  

Along with computer science, foreign language courses stand out among the most preferred courses of 
instructors participating in the research. The lack of Turkish language support for each course makes it 
difficult to use MOOCs. Indeed, it has been revealed that participants whose native language is English can 
use environments such as discussion forums more actively and efficiently (Duru et al., 2019). Instructors in 
Turkey are mostly unable to comprehend foreign languages thoroughly (Yavuz and Göver, 2012). This 
situation is also seen in our study and this led to the fact that the foreign-language category was of more 
participation in MOOC courses. 

 
4. SUGGESTIONS AND FUTURE RESEARCH 
The increasing online education activities during the pandemic revealed that the instructors should also 

evaluate MOOCs advantages and disadvantages. In this context, the research results draw a frame of the 
current MOOC usage of instructors in Turkey regarding MOOCs for instructors and offer the following 
suggestions to the concerned: 

− Turkish language support for the courses offered by MOOC providers should be increased. 
− Instructors have attended a significant number of courses, training, certificates, etc. programs and 

gained experience over the years due to their professions. Instructors may not care about getting a 
MOOC's certificate due to these backgrounds. Therefore, it may be more appropriate to develop 
motivational tools specific to academics. 

− As instructors join MOOCs primarily to follow the innovations in their fields, special courses can be 
developed for an instructors' specialties. 

− More effective interfaces and applications (eg, Gamification) can be designed to increase MOOCs 
participation via mobile phones. 
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− Cooperation by the Continuing Education Centers of the universities in Turkey; it may be beneficial 
to give compulsory courses such as traffic education, first aid, general health, baby care, and child 
education. 

 
Yet, the study has had some limitations. Due to the geographical region in which the researchers work 

and the time constraints, only universities in Turkey’s Marmara Region are included in the scope of this 
research. In future studies, the opinions of instructors who dwell not only in the Marmara Region but also in 
other regions are to be investigated. Personality types and learning styles of instructors who have participated 
in MOOCs can be researched. Whether MOOC usage characteristics differ based on the generations can also 
be examined more thoroughly, let alone the variables studied earlier to conduct this research. 
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